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REZUMAT

Lucrarea pe care am elaborat-o este structuratd in cinci capitole la
care se adaugd Anexele si Bibliografia, intregul edificiu posedand o
coerenta internd optima.

Primul capitol al lucrarii este intitulat ,,Specificitatea procesului de
comunicare in interactiunea umana”, iar In cuprinsul acestuia sunt
abordate o serie de aspecte care circumscriu directiile de relevantd maxima
ale procesului de comunicare, concretizate in definitii ale comunicarii,
functiile pe care le indeplineste aceasta in cadrul mai larg al interactiunii
umane, tipurile si formele de comunicare, factori favorizanti dar si obstacole
care pot fi reperate la nivelul diverselor elemente ale procesului de
comunicare, toate acestea fiind importante, fiindcd ajutd cititorul sa-si
formeze o imagine cat se poate de complinitd in legaturd cu specificul
procesului de comunicare.

In cadrul acestui capitol demersul este unul riguros si creativ
deoarece ne-am straduit sa prezentdm aceste probleme legate de comunicare
aratand cum au evoluat si cum s-au modificat paradigmele de analiza ale
comunicarii in ultimele decenii, putandu-se vizualiza acest traseu al
evolutiei Incepand cu primele abordari (deceniile V si VI) si terminand cu
cercetarile din perioada actuala cand s-au facut progrese foarte mari din
perspectiva multiplelor planuri de analiza ale comunicarii, dar si din cea a
multiplicarii disciplinelor care abordeaza principalele probleme ale acesteia.

Tot in cadrul acestui capitol s-a relevat faptul ca la ora actuald
comunicarea este o problemd fundamentald a existentei umane, ca nu se
poate trdi si actiona fara aceasta, cd trebuie depuse eforturi sustinute ca de la
o etapa la alta, procesele de comunicare sa fie tot mai eficiente si tot mai
adecvate contextelor in care se desfasoara respectivul tip de activitate.

In tratarea chestiunilor amintite anterior am facut apel la autori si la
lucrari de referinta atat din perimetrul psihopedagogiei romanesti (P.
Popescu- Neveanu, M. Golu, M. Zlate, E. Paun, M. Dinu, L. Soitu, V.
Frunza, 1. O. Panisoard s.a.) si strdine (C. Shanon si W. Weaver, S.
Moscovici, B. Rimé, G. Mialaret, B. Bernstein, J. Hattie, N. Lebrun si S.
Berthelot, J. A. De Vito, G. Wackenheim, J. A. Rondal, H. Gleitman, V. P.
Richmond, J. C. McCroskey, S. K. Payne, P. L. Knapp s. a.) putand
concluziona cd, daca inainte de 1990 literatura psihopedagogicd romaneasca



era mai putin preocupatd de tratarea comunicdrii (in manuale sau tratate de
didactica sau pedagogie romanesti subiectul acesta era omis de cele mai
multe ori) in prezent situatia s-a ameliorat existand tot mai multi autori care
consacra capitole comunicarii, in lucrari mai generale sau chiar monografii,
unde aceasta tema este analizatd in exclusivitate.

Subliniem faptul ca in tratarea modalitatilor de comunicare s-a alocat
un spatiu mai mare unor canale ale nonverbalului (comunicarea prin
intermediul gesturilor, a miscarilor corporale, prin atingere, prin intermediul
contactului vizual, comunicarea prin spatiu si distantd) toate acestea avand
un rol important in rafinarea si eficienticizarea comunicarii didactice.

N-au fost omise nici barierele de pe palierele comunicarii iar
eforturile noastre au fost directionate pe linia identificarilor acestora la
nivelul principalelor elemente ale procesului de comunicare, concluzionand
ca existd probleme la nivelul emitatorului (sursei), receptorului
(destinatarului), la nivelul mesajului care face obiectul comunicarii, al
canalului de comunicare, la nivelul contextului mai larg in care se
desfasoara comunicarea. Aceasta identificare riguroasa a obstacolelor
comunicarii reprezintd un demers extrem de important, pentru ca daca exista
o repertoriere corectd a lor, ulterior se poate interveni si se pot aduce corectii
in modul de desfasurare ale procesului amintit.

Capitolul al II-lea ,,Caracterizarea psihologicd a vérstei
prescolare” este focalizat pe prezentarea si analizarea unor importante
procese si activitati psihice care configureaza specificitatea la nivelul varstei
prescolare, incercdndu-se sa se surprinda evolutia psihologica a copilului la
aceastd varsta, pe principalele axe de dezvoltare si anume dimensiunea
motricd cognitiva, afectiv-motivationald, cu mentiunea ca analizele si
prezentdrile sunt facute pentru a sublinia in mod special cum se structureaza
procesele de comunicare care se deruleaza in interiorul stadiului prescolar.

Pentru asigurarea unei acuratete In tratarea proceselor si activitatilor
mentionate am facut apel la autori si lucrari de referinta ale domeniului atat
din perimetrul psihopedagogiei romanesti (U. Schiopu, T. Cretu, E. Verza,
T. Slama- Cazacu, E. Bonchis) si straine (M. Debesse, P. Osterrieth, R.
Vincent J. Piaget si B. Inhelder, D. E. Papalia, S. W. Olds, R. D. Feldman,
R. Harwood) reusind sa configuram cu fidelitate principalele trasaturi ale
copilului de varsta prescolara si ale problemelor care trebuie avute in vedere
in educarea si in dezvoltarea proceselor si activitatilor psihice. Facem
precizarea ca demersul pe care l-am Intreprins a avut ca scop principal
corelarea acestor caracteristici ale copilului la aceasta varsta cu obiectivele
st ipotezele formulate In cadrul procesului investigativ care a facut obiectul
cercetarii noastre.



Comunicarea prin intermediul imaginii reprezinta capitolul al
II1-lea si este structurat in asa fel incat sa acopere problematica extinsa a
imaginii, motiv pentru care capitolul debuteaza cu delimitarile conceptuale
firesti, continuand cu alte aspecte care concretizeazd functiile imaginii,
tipologii ale acesteia, relatiile existente intre imagine si culoare, a imaginii si
personalitdtii umane, efectele senzoriale induse de principalele culori si a
culorilor in planul psihic si in functionarea optima si echilibratd a acestuia,
caracteristicile mesajului vizual si sustinerea lui in planul invatarii
perceptiv-vizuale.

Aceasta abordare a imaginii a fost facutd din perspectiva inter-
disciplinara facandu-se de asemenea apel la autori si surse reprezentative
autohtone si strdine cum sunt: J. J. Wunenburger, G. Durand, L.
Brunschvicg, J. P. Sartre, J. Burgos, R. Huyghe, C. Maltese, H. Biedermann,
G. Miller, W. Kandinsky, J. Itten, A. Damasio, A. Faber si E. Mazlish, M. J.
Elias, S. E. Tobias, B. S. Friedlander, O. Garlea, L. Boia, I. Neacsu, M.
Miclea, M. Golu si A. Dicu, L. Lazdrescu, A. Nanu, P. Muresan, I. N.
Susald, E. Vrasmas s.a., reusindu-se astfel sa se obtind o reprezentare destul
de fideld asupra constelatiei imaginii.

Capitolul al IV-lea intitulat ,,Abordarea experimentala a relatiilor
existente intre imagine si dimensiunile personalitatii copilului de varsta
prescolara” concretizeaza demersul investigativ pe care l-am intreprins, si
in consecinta, el face trimitere la scopul cercetarii, la obiectivele acesteia, la
ipotezele care s-au avut in vedere, la descrierea metodologiei utilizate, a
etapelor care au fost parcurse si la descrierea probelor care au fost aplicate
copiilor prescolari din unitatile in care s-a realizat cercetarea.

Referitor la entitdtile citate anterior facem precizarea ca scopul
cercetarii, il reprezinta identificarea efectelor pe care le au imaginile asupra
formarii si dezvoltarii competentelor de comunicare si, implicit, a
dezvoltarii unor laturi ale personalitdfii copiilor si optimizarea interactiu-
nilor dintre actorii comunicarii in directia atingerii obiectivelor educatiei
contemporane, care promoveazd abordarea holisticd a continuturilor pe
problemele lumii contemporane (noile educatii, educatie interculturala etc.).

Pe aceeasi directie se inscriu si obiectivele investigatiei care vizeaza
identificarea diferentelor generate de diverse tipuri de imagini asupra unor
procese si activitati psihice de tip senzorial-perceptiv si afectiv-emotional, a
diferentelor existente in functie de utilizarea unui singur canal de
comunicare (verbal) si a mai multor canale de comunicare (verbal si
non-verbal), identificarea si analizarea imaginilor cu potential ridicat in
stimularea dezvoltdrii intelectuale, afective, sociale si fizice, a relatiilor
dintre tipurile de imagini si obiective, continuturi si modalitati de evaluare
propuse de curriculumul revizuit pentru invatdmant prescolar, cu scopul



realizdrii unui ghid de bune practici, care sa integreze propuneri de abordari
si strategii creative de utilizare a imaginilor pe domeniile experientiale din
structura curriculumului.

In legitura cu natura ipotezelor facem precizarea ci acestea au fost
corelate cu o serie de probe (6) care au urmadrit validarea acestora si
atingerea obiectivelor; acestea fac referire la relatia comunicare prin
intermediul imaginii, stimularea proceselor si activitatilor psihice si
promovarea unui program de invatare prin intermediul anumitor tipuri de
imagini care favorizeaza formarea si dezvoltarea competentelor de
comunicare.

Ultimul capitol al lucrarii ,,Efectele comunicirii prin imagine
asupra dezvoltarii personalitatii copilului de varsta prescolara dupa
derularea programului de cercetare” include prelucrarea, analiza si
interpretarea rezultatelor cercetdrii, concluziile demersului investigativ si
cele generale utilizandu-se proceduri de analiza statisticd a datelor din
Programul S.P.S.S. si a celor din perimetrul metodelor si tehnicilor
calitative.

Bibliografia este diversificatd si include lucrari din domeniile
comunicdrii, psihopedagogiei, filosofiei si artei, fiind focalizata pe
necesitatile de tratare ale temei care face obiectul cercetarii.

Anexele cuprind mai multe tipuri de documente precum grile de
observatie, tabele, chestionarul aplicat cadrelor didactice, materiale ilustra-
tive utilizate Tn demersul cercetarii, fotografii din activitatile desfasurate cu
prescolarii si ale produselor activitatii lor.
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SUMMARY

The work we have elaborated is structured in five chapters, plus the
Annexes and Bibliography, with the entire structure having an optimal
internal consistency.

The first chapter of the paper is titled ,Specificity of the
Communication Process in Human Interaction” and in its contents are
addressed a series of aspects that circumscribe the directions of maximum
relevance of the communication process, concretized in definitions of the
communication, the functions it performs in the wider framework of human
interaction, the types and forms of communication, the factors that favors it,
but also the obstacles that can be found at the level of the various elements
of the communication process, all of which are important because they help
the reader to form a picture as complete as possible related to the specificity
of the communication process.

Within this chapter, the approach is rigorous and creative because
we have endeavored to present these communication problems by showing
how the analysis paradigms of communication have evolved over the past
decades, and this course of evolution can be visualized starting with the first
approaches (decades V and VI) and ending with the research of the current
period when great progress has been made in terms of multiple
communication analysis plans, but also by the multiplication of disciplines
addressing its main problems.

Also in this chapter it was revealed that communication is, at
present, a fundamental problem of human existence, that it can not live and
act without it, that it is necessary to make sustained efforts from one stage to
the next, the communication processes to be all more efficient and more
appropriate to the contexts in which that type of activity takes place.

In dealing with the aforementioned issues I have searched authors
and reference that works both in the field of Romanian psycho-pedagogy (P.
Popescu- Neveanu, M. Golu, M. Zlate, E. Paun, M. Dinu, L. Soitu, V.
Frunza, 1. O. Panisoard and others) (C. Shanon and W. Weaver, S.
Moscovici, B. Rimé, G. Mialaret, B. Bernstein, J. Hattie, N. Lebrun and S.
Berthelot, J.A. De Vito, G. Wackenheim, J. A. Rondal, H. Gleitman, V. P.
Richmond, J.C. McCroskey, S. K. Payne, P.L. Knapp, etc.) and could
conclude that if, prior to 1990, the Romanian psycho-pedagogical literature
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was less concerned with the treatment of communication (in textbooks or
didactic or Romanian pedagogy, this subject was omitted most of the time),
the present situation has been ameliorated by more and more authors who
devote chapters to communication and in more general works or even
monographs this subject is analyzed exclusively.

One point to be made is that dealing with the ways of
communication, a greater space has been allocated to nonverbal channels
(communication through gestures, body movements, by touch, through
visual contact, space and distance communication) all these having an
important role in refining and streamlining teaching.

We have not omitted the barriers on the communication levels and
our efforts have been directed to their identification at the level of the main
elements of the communication process, concluding that there are problems
at the level of the transmitter (the source), receiver (receiver), at the level of
the message is the object of communication, of the communication channel,
at the level of the wider context of communication. This rigorous
identification of the obstacles to communication is an extremely important
approach, because if there is a correct repertoire of them, then interventions
and corrections can be made to the evolution of the process.

Chapter II ,,Psychological characterization of preschool age” is
focused on presenting and analyzing important psychological processes and
activities that configures the specificity of the preschool age, trying to
capture the psychological evolution of the child at this age on the main axes
namely the motion cognitive dimension, affective-motivational, with the
mention that the analyzes and presentations are made to emphasize in
particular how to structure the communication processes that take place
within the preschool stage.

In order to ensure accuracy in the treatment of these processes and
activities, I have searched into the authors and reference who works in both
the field of Romanian psych pedagogy (U. Schiopu, T. Cretu, E. Verza, T.
Slama- Cazacu, E. Bonchis); and foreign one (M. Debesse, P. Osterrieth, R.
Vincent, J. Piaget and B. Inhelder, D. E. Papalia, S. W. Olds, R. D.
Feldman, R. Harwood). They succeeded in confidently configuring the
child's main features at preschool age and the issues to be considered in
educating and developing psychological processes and activities. We make
it clear that the approach we have taken was mainly to correlate these child
characteristics at this age with the objectives and hypotheses formulated in
the investigative process that was the subject of our research.

»lmage communication” is the third chapter of the thesis and is
structured so as to cover the extended problem of the image, which is why
the chapter starts with the natural conceptual delimitations, and will
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continue with other aspects that concretize the functions of the image, its
typologies, the relationships between image and color, the human image and
personality, the sensory effects induced by the main colors and colors in the
psychic plane and in its optimal and balanced functioning, the
characteristics of the visual message and its support in the perceptual-visual
learning plan.

This approach of the image was made from an interdisciplinary
perspective, also appealing to autochthonous and foreign authors and
sources such as: J. J. Wunenburger, G. Durand, L. Brunschvicg, J. P. Sartre,
J. Burgos, R. Huyghe, C. Maltese, H. Biedermann, G. Miller, W.
Kandinsky, J. Itten, A. Damasio, A. Faber, and E. Mazlish, M. J. Elias, S. E.
Tobias, B. S. Friedlander, O. Garlea, L. Boia, I. Neacsu, M. Miclea, M.
Golu and A. Dicu, L. Lazarescu, A. Nanu, P. Muresan, I. N. Susala, E.
Vrasmas and others, thus succeeding to obtain a fairly accurate
representation of the constellation of the image.

Chapter IV entitled ,,The experimental approach of the existing
relationships between the image and the dimensions of the personality
of the preschool child in the applied research” concretises the
investigative approach that we have undertaken and, consequently, it refers
to the purpose of the research, its objectives, the hypotheses that were
considered, the description of the methodology used, the steps that have
been taken and the description of the samples that were applied to preschool
children from the four units where the research was carried out.

Regarding the entities mentioned above, we state that the purpose of
the research is to identify the effects of the images on the formation and
development of communication skills and implicitly on the development of
some aspects of the children's personality and the optimization of the
interactions between the actors of communication towards the achievement
of the objectives of contemporary education, which promotes the holistic
approach to content on contemporary world issues (new education,
intercultural education, etc.).

In the same direction are included the objectives of the investigation
aimed at identifying the differences generated by various types of images on
sensory-perceptive and affective-emotional psychological processes and
activities, differences in the use of a single channel of communication
(verbal) and (verbal and non-verbal), identifying and analyzing images with
high potential in stimulating intellectual, emotional, social and physical
development, the relationships between types of images and objectives,
content and ways of evaluation proposed by the revised curriculum for
preschool education, with a view to producing a good practice guide,
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integrating proposals for creative approaches and creative strategies for
using images on the curriculum's experience domains.

Regarding the nature of the assumptions, we state that these have
been correlated with a series of evidence (6) that sought to validate them
and achieve the objectives; these relate to the communication through
image, the stimulation of psychic processes and activities and the promotion
of a learning program through certain types of images that fosters the
formation and development of communication skills.

The last chapter of the paper ,,The effects of image communication
on the development of the personality of the preschool child after the
application research program” includes the processing, analysis and
interpretation of the research results, the conclusions of the investigative
approach and the general ones using procedures for statistical analysis of the
S.P.S.S. and those in the perimeter of qualitative methods and techniques.

The Bibliography is diversified and includes papers in the areas of
communication, psycho-pedagogy, philosophy and art, focusing on the
treatment needs of the topic underlying the research.

The Annexes contain several types of documents such as
observation grids, tables, and teacher’s questionnaire, illustrative materials
used in the research, photos from activities with preschoolers and their
products.
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